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Project Effort: Teaching Responsibility
Beyond the Gym

TOM MARTINEK

g,mk&ﬁ;n 19

hroughout the impoverished
I areas of our nation’s towns and
cities, adult leaders struggle to
understand why some youngsters seem
to do well, while others fall prey to the
deplorable conditions of their neigh-
borhoad. Within the last decade, much
attention has focused on students “at
risk” of dropping out of school. In a
recent poll, it was reported that the
national dropout rate is around 11
percent (Gage, 1993}, In southeast-
ern Greensboro, North Carolina, the
rate increases to an alarming 40 per-
cent, The dropout rate is especiatly high
among African American and Hispanic
youngsters. Other problems facing at-
risk youths include frequent office re-
ferrals, poor grades, and various forms
of criminality (Benard, 1993). The “re-
silient” kids are the ones who overcome
challenging lite conditions by gaining
control over their lives and becoming
responsible, productive citizens.

We believe that such resilience can
be fostered through physical activity
programs. While there is little that
intervention programs can do (o
change the impoverished environ-
ments in which these youngsters live,
giving children the support and the
know-how to “bounce back™ can en-
hance their tuture possibilities.

Project Eftort was developed four
years ago in response to requests by
local school officials and teachers for
alternative programs o help address
the personal and social needs of their
students, Oppositional behaviot, orce
relegated to middle and high schools,
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has become increasingly visible in el-
ementary schools. In a survey by the
Guilford County School System {in
North Carolina), elementary teachers
reported seeing more and more an-
gry, violent children in their class-
rooms, even in kindergarten (Varela,
1996). This was found to be especially
true in the underserved areas of the
city. The ultimate goal of Project Effort
is to getatrisk children to reinvest their
energies in schooling and become
healthy, competent young adults.

We believe that early intervention
in the elementary grades can re-route
potentially troublesome youths to be-
come more preductive students and
citizens in their later school years. Be-
cause we also believe that a long-term
commitment is essential for success,
students who were in the elementary
school program continue their par-
ticipation in a separate program dur-
ing their middle school years. To-
gether, the two programs serve 35
youngsters who live in the "Grove”
area of southeast Greensboro. This is
a low socic-econoric area of the city
with one of the highest crime rates.
Project Effort provides both an after-
school physical activity program and
an in-school mentoring program to
both age groups, as well as periodic
programs for the teachers and par
ents of the club members.

After-School Clubs

Two clubs make up the physical
activity program of Project Effort. Stu-
dents are bussed weckly to the Univer-
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sity of North Carolina at Greensboro’s
(UNCG) Health and Human Perfor-
mance Building for physical activity
instruction. The “club” concept helps
kids feel like they “belong” and pro-
vides a sense of ownership (Hellison,
1995). Members of the elementary
children's Sports Club participate in a
survey of sports, which inciudes bas-
ketball, volleyball, tennis, lacrosse, soc-
cer, and fencing for three to five week
units. The middle school Sports Ciub
focuses exclusively on martial arts and
basketball for longer periods of time.
The authors provide instruction that
is enhanced by the participation of
university student volunteers.

Unlike most sport programs, the
primary purpose of this program is
not recreation or skill development.
Rather, in our aim to foster resiliency,
we teach kids to take more responsi-
bility for themselves (e.g., staying out
of trouble and setting goals) and to be
more sensitive and responsive to oth-
ers (e.g,, helping classmates and ne-
gotiating conflict). These aims are
pursued by capitalizing on the highly
interactive and emotional character
of life in the gym (Hellison, 1995).

We rely heavily on Don Hellison'’s
Personal and Social Responsibility
Model (Hellison, 1995). It has been
used extensively with atrisk popula-
tions in Chicago and other urban and
rural settings in America (e.g., Den-
ver, Portland, Seattle, Grand Forks}.
The model consists of five basic levels
of responsibilities, with each level hav-
ing its own set of goals. These levels are:
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Before beginning a day’s activity, club members meet with a me

and associated behaviors.

= Level I—self-control and
being respectful to others

* Level Il—effort and
participation

* Level [II—self«irection

* Level IV—helping others

* Level V—the application of
levels [ through IV outside the gym

The levels serve as excellent refer-
ence points for developing learning
experiences, creating awareness, and
setting goals. A sample lesson plan for
connecting the goals with our activi-
ties appears in table 1. It should be
noted that Level I is emphasized
throughout the program.

A typical day at the club begins with
a short unstructured period of social
interaction or self-directed sport ac-
tivity {Level I1[). It has been our expe-
rience that the program runs much
better when the children have a litile
time to “unwind” from their highly
structured day in school. The club
members and staff then sitin a circle
in the center of the gym. We ask the
members about the goals and specific
behaviors associated with them and
try to relate them to the upcoming
activitics. If we have been doing bas-
kethall and they warm up by doing a
shootaround, we may ask them what
goal they were just working on (self-
direction). We have also split the club

&0
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ntor to discuss their goals

up and asked each group to briefly
brainstorm for examples of helping oth-
ers, These were written on posters and
hung on a bulletin board in the gym.

Usually, the next activities are in-
structor-led, which allows the children
to demonstrate effort (Level II). To
focus on self-direction (Level IH),
members are sometimes allowed to
choose a particular skill or how it is o
be practiced. After skill practice, game-
like activities usually occur. FHelping
others (Level IV} becomes more rel-
evant because members are given in-
creased responsibility for the experi-
ence. Coaches may be appointed to
run a practice drill, assign positions,
or delegate other responsibilities. To
discuss problems that occur, we en-
courage the members to use “time-
outs.” Even if an adult calls a time-out,
we try to make the members respon-
sible for solving the problem. Team-
work is emphasized, and sometimes
the members are required to create
rules (like an “all-touch” rule) to help
ensure that everyone is involved.

At the end of cur day, we meetina
circle again and both the members
and staff share their evaluations of
that day. We typically try to get the
children’s thoughits first. The staff irics
to focus on positive, individual perfor-
mances, bt also comments on how

the club did as a whole. If “trash-talk-
ing” was particularly apparent that day,
we say so and ask the members what
needs to be done o eliminate it. Ev-
ery other week, time is taken to have
the members fill outa reflection form,
on which they identify one specific
time during that session when they were
successful and/or unsuccessful with the
goals. The form also includes space for
writing a goal for the next week. Com-
ment cards are written out by the staff
and attached to the reflection forms.
They provide both positive and con-
structive feedback and are returned at
the beginning of the next meeting.

Self-cantrol and respect for others
(Level I) is expected from the club
members atall times. Throughout the
club session, club members are asked
o help (Level IV) do such things as
demonstrate skills, take attendance,
collect equipment, and distribute
snacks. Members who have demon-
strated potential and are willing, have
been given the chance to help teach
other members and have done so suc-
cessfully. Central to Hellison’s model
and our program is the notion of em-
powerment. We emphasize thar par-
ticipation is the choice of each child.
We try to provide them with opportu-
nities for choices, input, and prob-
lem-solving, and we often use their
suggestions. At the end of ecach
day, honest evaluation—whether it is
with a “thumbs-up, thumbs-even, or
thumbs-down,” or with the reflection
forms—is up Lo each individual mem-
ber, not to the staff or other members,
For at-risk youth to become resilient,
they must engage in sclf-development
regardless of external forces that may
significantly limit their vision and op-
tions for the future.

Mentoring Program

The second component of Project
Effort is an inschool, one-on-one
mentoring prograni In general, we have
found that the kids do well working on
their own and staying clear of conflict
during club activities, but many of them
strugele with self-control and effort
when in the classroom. Some of the
kidls in Project Effort have, w a degree,
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become helpless in terms of succeed-
ing within mainstream schooling. These
feelings of helplessness ofien permeate
the rest of their lives, reducing their
ability to deal with setbacks and limit-
ing optimism and hope for a bright
future (Martinek & Hellison, 1997).

Resilient children have a strong
sense of opumism. They are also au-
tonemous problem-solvers who sel-
dom display the passive behaviors as-
sociated with helplessness (Benard,
1993). Accordingly, the focus of the
mentoring program is on goal-setting
(Level III) and helping kids gain a
sense of control over the successes
and failures in their school and social
lives {Level V). To do this, graduate
and undergraduate students and the
authorsspend two to three hours each
week with one or two students at the
school site. Mentors work with the
same children for the entire school
year. They receive intthal and on-going
training, as well as a manual (Project
Effort, 1997) for guidance.

Mentoring usuvally oceurs in two
phases. The first is the Focus Phase,
When the mentor and the club mem-
ber are initially developing their rela-
tionship, this phase is the time used to
get to know the child better and to
establish rapport and trust. The men-
tor usually begins the conversation
with questions about the child’s fam-
ily and various interests {e.g., favorite
sports, food, television shows, com-
puter games). The mentors are trained
to eventually include three parts dur-
ing the Focus Phase sessions:

1. Begin with an atmosphere that is
informal and open. Break the ice with
friendly conversation, sharing things
about yourself like family pictures,
reading a book together, doing magic
tricks {a hobby of one our mentors),
playing a game together, or simply
helping with an assignment.

2. Try to find out how the student
thinks he or she is doing at the club,
school, and outside settings.

3. Try to discern the student’s rea-
sons for reaching or not reaching the
goal(s) set the previous week.

During the focus sessions, mentors
must be flexible. Students’ responses
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to one question may overlap with the
intent of other questions. It may also
be necessary to reword questions or
ask for clarifications. Finally, the stu-
dent may be dealing with personal
and/or social issues that are better
dealt with immediately and may con-
sequently consume the whole focus
session or mentoring period.

After good rapport is built, the fo-
cus sessions can begin extending into
the second phase: Goal-Setting. When
the child is ready, the mentor helps
him or her to formulate simple and
reachable goals to work on during the
week, Those who are very talkative
and have been with the program for a

number of years will be able to set
goals during the first or second
mentoring period, while others may
not clearly understand the process or
setany goals for the entire school year.
Even though most of the goal-setiing
is initially achieved through the direc-
tion of the mentor, we try to encour-
age students to set goals that are per-
sonally meaningful. Goals may come
from the children's interest, such as a
sport or subject in school, or they may
originate from problems that they are
having academically or socially. A con-
certed effort is made to link the goal-
setting with Hellison’s (1995) Personal
and Social Responsibility Model. Table

. Table 1. Sample Lesson Plan for Getting Kids

Content: Soccer—Day 2 of 4
Kick Around-—5-10 minutes

pasging, or shaeoting on their own.
“Circle”—5-7 minutes

other.

set last time.

Stations—7 minutes each

with.

Station 1: Dribbling—“Nice Try”
Station 2: Passing—“Thanks”
Station 3: Shooting~-“Way to go”

Circle and Reflection

to each other (Level TV).

share.
Snack Time and EMsmissal
= YEAN Cookies and juice

* Members work on Level III—self-direction by working on dribbling,
* Remind the members that we have been focusing on Level IV—helping
others. Emphasize helping others includes saying positive things to each

* Have a few students distribute reflection forms with the comment cards.
* Asstudents read comment cards, remind them to look at the goal they

* Have the same helpers collect comment cards.
+ Ask students to partner up and sit with somecne they would like to work

= Asaign 2-3 pairs to one of four stations.

+ At each station, share your phrase and encourage its use (Level IV).

* Familiarize the skill to the members with a simple task.

* Challenge the members on the skill with a more dynamic task (Level II).
* Debrief the students before each rotation.

Station 4: Trapping and heading balls in the air—“Good job”

*  Ask the group to all at once give us a thumbs-up, thumb-even, or
thumbs-down. Kids then give the signal with their hand.

= Ask if anyotie can share other examples of positive things that we can say

» Open the floor to any Issues the club members or staff would like to
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HELLISON'S LEVEL

EXAMPLES

STRATEGIES

I Self-controd and No trash talking
respect far others

tantrums

Keeping hands to myseif

Reduction of tempar

Sel-imposed time-out
Count Yo 10 before reacting
Pratending things:
* being at the beach
* listening to your favorite music
+ foating in a balloon

N: Effort

Doing homework
Studying for tests
Atternpting classroom actlivities

Creats offort gauge and color itin
sach day

Set daily mini-goals

Seli-talk

1l: SeH-diraction being tolg

Deing assignments without

Creating a plan for studying

Mutuzl goal-setting between mentor
and club member
Develop personal plan/contract

IV: Helping others

conflicts

Helping a classmate with his
or her homework
Helping others to resoive

Read a book together
(e.g.. The Secret of the Peacefut
Warrior) and try to connect with
characters

Roale-play

2 shows examples of goals that relate
to the first four levels of the model
and strategies that have been used to
help students achieve them. Ulti-
mately, we want them to set goals for
and by themselves.

Mentoring also allows us several
other means of fostering resiliency:
cultivating a mastery orientation,
teaching goal-setting strategies, and
encouraging optimism (Martinek,
1996). Monitoring and encourage-
ment are important roles played by
the mentors during the goalsetting
process. We have found that simply
telling the student to try harder isn’t
enough! Mentors reinforce the stu-
dents’ efforts to achieve goals regard-
less of outcome. It they are successful,
their efforts are also reinforced by a
sense of accomplishment. If they are
unsuccessful, we usually find that it is
due to a lack of effort. Our aim is to
help the child see that trying hard
contributes to success and that lack of
effortis a reason for failure.

When goals are not achieved, it may
aiso be due to poor goal-setting strate-
gies. The children are more apt to set
grand or vague goals—what we call
“big goals.” They are encouraged to
think about “littde goals” or more spe-
cific short-term goals to help them
achieve their big goals. For example,
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rather than “trying to get an A on a
math test,” they can try to study for 30
minutes for three days leading up to
the test. Setting constructive goals is
also encouraged (i.e., they focus on
what they want to happen rather than
on what they don’t want to happen).
CGoalssuch as “not getting into treuble”
are translated to “following directions”
or “being respectful to others.”
Lastly, the mentoring sessions also
provide opportunities for the child to
interact with an adult on a weekly ba-
sis. This allows the child to be heard
and affirmed. Sometimes we work on
“reframing” issues in a more positive
manner. A child who is described as
“bad” because he or she does not re-
main seated during class can be
praised for being “enthusiastic” or
“friendly.” Since appropriate class-
room behavior is still encouraged, per-
sonal responsibility is emphasized. In
this case, we can affirm children while
encouraging them to conform to so-
ctal norms over which they have little
cotitrol. We can even go so far as to
investigate how their “enthusiasm”
could be used as an asset to the class,
rather than being a distraction. The
message that “whatever happens to
you isn't nearly as important as how
you choose 1o respond to it” is com-
municated whenever possible,

Working with Teachers
and Parents

The final component of Project Ef-
fort helps teachers and parents to work
more effectively with these students in
the classroom and home. At present,
we are serving 14 classroom teachers.
Two all-day workshops (one each in
the fall and spring) are held to assist
the teachers in integrating the Per-
sonal and Social Responsibility Model
into their classrooms. The teachers
are given a poster of the levels used
during the physical activity and
mentoring programs. They are asked
to refer to the levels when discussing
appropriate behavior with their stu-
dents and to use them to generate
dialogue in the classroom. Teachers
provide feedback to the mentoers on a
weckly basis regarding any goals that
were set by their students, as well as
their academic performance and be-
havior in the classroom thatweek. The
teachers do this by filling out a weckly
goal card on the club member (figure
1). The goal card is picked up from
the teacher by the mentor before each
mentoring session.

Another important aim of Project
Effort is to encourage parents of the
club members to reinforce the goals
of the program in their homes. At a
“Parent-Child Night” in the spring,
parents are introduced to the Personal
and Social Responsibility Model. Stu-
dents present the things they have
learned about responsibility and sore
of the skills they have worked on. Strat-
egies based on the responsibility model
are described by the staff. Parents re-
ceive a refrigerator magnet that dis-
plays the respoasibility levels. As with
the teachers, they are asked to refer to
it periodically for setting goals with
their child. The evening cvent pro-
vides an initial foothold for future work
with the parents of these students. Last
ycar we had a “Parent-Child Day” o
start the year off. Our intent is to ex-
pand this dimension of Project Effort
by having parent conferences at the
school or hore.

Does this Work?

During the past four years, we have
been able to gather both quantitative
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and qualitative information about how
the kids are doing. The quantitative
information has included grades, rep-
rimands, and the number of office
referrals. We obtained this informa-
tion {rom school and teacher records.
We have also asked teachers to com-
ment on how hard they thought the
kids were trying in their daily school
work. This was done on an informal
basis each week. Figure 2 shows a sum-
mary of the changes that occurred for
the first year across cach nine-week grad-
ing period (numbers for reprimands
and rcferrals were rounded off to whole
numbers in the text and graphs).
While only slight increases in grade
point average were found, greater im-
provements were indicated in the
number of reprimands and office re-
ferrals. On average, the children were
reprimanded 41 times by their teacher
during the Arst nine weeks of the year.
By the end of the year, the frequency
had dropped by more than 25 per-
cent to 28 reprimands. When looking
at the individual participants, we found
even more meaningful decreases. For
example, five participants, each of
whom was reprimanded more than 40
times during the term when the
project began, were reprimanded only
10 rimes during the last term of the
year (Hellison, Martinek, Cutforth,
1996} Another important finding was
a decreuase in office referrals made by
the teacher. The average number of
referrals decreased from 11 during
the hirst nine weeks to nine during the

last nine weeks. In fact, teachers indi-
cated that this decrease paralleled the
kids trying harder in class.

Because our evaluation process pri-
marily aims at improving the program,
much of our efforts involve maintain-
ing communication with the club
members, teachers, and mentors about
how the kids are doing. Information
from the classroom teachers’ goal cards
and the personal journals kept by the
mentors provide us with anecdotal evi-
dence.Program insights are also gained
from the club members’ journal en-
tries as well as from end-of-the-year in-
terviews. Our search for “seeds of
change” in the youngsters' values also
includes the experiences and struggles
encountered during our work in club
activities and classroom mentoring.

Evaluation of the program has cen-
tered on the various levels of the Per-
sonaland Social Responsibility Model.
One of the goals is to get students to
gain self-control of their behavior and
to show respect for others in both the
gym and classroom settings. We found
that this is a slow process for many of
our club members. For example,
Shaunda, a fourth-grader, had a ter-
rible time with “trash talking” the
teacher and having temper episodes
when she was denied certain things.
One of the strategies suggested by her
mentor was to use a self-imposed “time
out” when she felt angry or frustrated.
The classroom teacher was informed
of the strategy and supported its use.

During one class, the teacher asked

Figure 1. Goal Card

Goal for the Week
(levels & specific goat)

Strategy:

How did the club member
do in working on the goal?

b B ogm

How did the club member
do this week in class?

wb B ogm

Comment {pleasant
surprises/things
needing work):

the class to put away their artwork.
Shaunda wanted more time to finish
some artwork that she was doing. The
teacher said no, but Shaunda contin-
ued on untl the teacher insisted that
she put her materials away. Realizing
that she was getting angry and about
to "lose it,” Shaunda asked her teacher
if she could step out of the room for a
few minutes to cool down. She soon
returned from the hall and went back
to her desk 1o resume work with the
rest of the class, and she was fine for

.. Figure 2. Summary of Grade Point Averages, Referrals, and Incidences of Misbehavior

Grade Point Average (G.P.A.}

3.13

35 31 a1

1 2 3 4
Grading Periods

Office Referrals

1 2 a3 4
Grading Periods

Reprimands

1 2 3 4
Grading Periods
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the rest of the day.

This type of response was impor-
tant to her and us in two ways. First, it
was an indication that certain strate-
gies discussed during the mentoring

scssions were now being used. Sec-.

ond, and perhaps more important, her
sense of ownership in the goals now
seemed to be evident. Since many of
her past goals focused on self-control
and respect for others (Level I), her
teacher began to see some progress in
reaching them. This also indicated that
her feelings of helplessness for mak-
ing things better were being dissolved.

Shaunda's “turnaround” was rec-
ognized at the school’s end-of-the-year
awards ceremony, when she received
the Principal’s Award, which recog-
nizes the student who has shown the
most improvement in etfort and citi-
zenship. For her, it was affirmation of
herability to meet some difficule chal-
lenges head on. For us, it exemplified
someone who was able to transfer the
values of the club {especially Levels [
and [1) to the classroom. This was not
easy for her and will likely eontinue
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New and challenging activities, such as ice skating,
are intraduced to further Leve! Il goals (effort and participation).

to be challenging for
some time.

Another program
goal is to encourage
the youngsters to try
things out and not give
up during challenging
tasks. The focus of
Level 11, participation
and effort, is intended
to help students under-
stand the importance
of “giving it a try” and
improving oneself out-
side the gym. New ac-
tivities are intention-
ally introduced into
the club activities. Such
things as lacrosse, ice
skating, and fencing all
presented formidable
challenges 1o the
youngsters. In some
cases, “gentle nudg-
ing” was required to
gel some youngsters
over their initial fear
of passible failure. A
fourth-grade club member reiterated
the impact of the encouragement she
recetved from one of the staff mem-
bers, “Dennis [staff member] kept me
from giving up. He would say ‘It is
better to try and fail, than to fail to
try.””

The majority of members are able
to accamplish this in the gym. This
was important for us in that many of
the kids who came to us at the begin-
ning of the year often gave up when
tasks were new or became difficult. By
the end of the program, we found
that a certain “stick-to-it” quality
seemed to prevail among most of the
club members. This persistence was
best expressed by Denise, a third-year
member, who saw fencing not only as
something new, but as something at
which she excelled. She showed her
excitement about learning the art of
foil fenicing in her exit interview:

At firse T thought that this [fencing]
would be silly stuff . . . it would be some-
thing that would get old fast. I was glack
to be able to try the real thing. The bout

with Chailene was awesome because I
understood what I was supposed to do. [

hope 1 can do this again next year.

Two of our third-grade members,
Tony and Isaiah, consistently worked
hard during the club activities. They
also worked well with others and would
often contribute to group discussions,
although both frequenty mentioned
in their end-ofyear interview that they
didn’t like to sit and talk. As Tony so
adamantly putit, “I didn’t like [sitting
in] the circle stuffl”

Effort levels also appeared to have
improved in the classroomn setting.
While we can’t fully attribute this
change in work habits to the club, we
felt somewhat confident that it had
something to do with it. Several teach-
ers commented on how they were able
to see some improvement in the
children’s work habits. For example,
one of our fourth-grade teachers dis-
cussed changes she thought were due
to Project Effort:

Taneka really likes Project Effort. Her
work was sporadic at the beginning of
the year. She liked to get on her class-
mates both verbally and physically. Lately
she has gotten away from that. She seems
happicr with herself. I think the after-
school activities have something to do
with it. She always talks about how much
fun Project Effort is. I think it is rcally

working [or her.

Caring and sensitivity 1o the feel-
ings of others was an elusive goal (Level
1V} for many of the club members. We
believe that this is primarily due to the
mistrust that our club members ini-
tially have for others, especially adults.
Breaking down the “mistrust barrier”
requires steadfast commitment and
care from the club staff and mentors
working with the youngsters. Without
these attributes, strategies for getting
kids to care for others are useless. The
importance of caring was best illus-
trated in one of the journal entries of
a mentor who worked with Armin, a
third-grade club member:

Armin was struggling throughout the

week with trush talking to his classmates
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and teacher. In addition, he was making
inappropriate comments during reflec-
tion at the sports club, {(When Dan asked
for comments on positive things you can
say to other club members, Armin said,
"Someone needs to buy some toothbrush
and toothpaste.”) Frustrated with trying
to understand why he was being so criti-
cal about his classmates and fellow club
members, | asked him why he said the
things he did. After some hesitation he
said, “Because [ am bad. Nobody thinks
that [ am good.” 1 immediately re-
sponded, “That’s not true. You are not
bad. We all have choices, different op-
rions in making our decisions. Some-
times we choose an option that may not
be the best one for that situation or the
other people involved. I love you, butfor
who you are, not tor what you do,” Armin
then asked, “Would you love me if I did
bad things all the time?” I said, “Yes, I
would.” “Would you love me if I was in
jail?” Again, I'said, “Yes,  would still love
you. “Would you love me if [ were re-
tarded?” I responded, "Yes, 1 would still
love you."” Finally, he asked, *“Would you
love me if I was at Charter [Iills, a psy-
chiatric hospital?" I answered again,
“Yes, I would love you-—-—no matter what
you dol” Armin paused for a moment,
staring at me. Ail of a sudden a smile
swept across his face, he stood up, ex-
tended his arms, and said, “I think I am
going to have 1o hug you!” And then we

embraced.

This was an incredible exchange
for both the mentor and Armin. For
the mentor, it was a reminder of the
fragility of the hope that many of our
club members cling to. For Armin, it
was affirmation that he was valued—
unconditionally. It was also an impor-
tant step toward getting him to care
for and be sensitive to others, a goal
that we have been trying to get kids
like Armin to internalize. Finally, it
was a powerful reminder that kids
don’( really care what we know until
they know that we care.

Final Comment

Project Effort dees not reach all
kids for a number of reasons. The
success of Project Effort is partially
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contingent on cur “values” approach
to teaching responsibility. Even to the
limited extent that we empower the
members, itis considerably more than
they receive in school. In fact, some of
the teachers think that the responsi-
bility model is “too soft” of an ap-
proach. One teacher commented,
“Many of these kids come from ahome
where disciplining is done in a ‘hard’
way. Giving them choices just won't
work because they are not taught how
ta deal with them at home.” We found
that letting go of the traditional ways
of teaching was needed to fully accept
the tenets of the responsibility model,

Dysfunctional home life also de-
tracts from the success of the program.
Somne kids come from family situations
where there is no significant adult to
mteract with on a regular basis. In
many cases drug and alcohol abuse is
prevalent in the home. One way that
some youngsters adapt is by emotion-
ally disengaging themselves from the
situation. In schoal, these youngsters
continue to be unresponsive to the
teacher and the mentor. Consequently,
goal-setting becomes an almost impos-
sible task.

Finally, gang infestation has been
present in the neighborhoods of our
club members. For those who come
from dysfunctional families, gangs
sometimes become the “new family.”
Getting them to regain interest and
membership in “outside world” goals
and values is a constant struggle.
Quincy Howe, who teaches in an alter-
nartive school for court-referred youths,
argues that the power of the street
may be too much for any intervention
program to override {(Howe, 1991).
One seventh-grade teacher lamented
on her journal card;

In asense they (gangs) provide the buffer
against helplessness and loss of identity.
These youngsters have mastered the
streets through gang membership. Try-
ing to convince them that schooling and
conformity is a better way (o go simply

doesn’t wash with themn.

We realize that poverty, lack of op-
portunities, and other related urban

probilems all play a role in making
these youngsters vulnerable to at-risk
conditions. These are impediments that
we cannot change. What we can do,
however, is try to help these youngsters
acquire personal strategies to deal with
these challenges. It certainly takes time.
Over the long haul we hope that Project
Effort will make a difference in these
youngsters’ lives by planting seeds that
become fruitful in later years.

References

Benard, B. (1993). Fostering resiliency in
kids. Educational Leadership, 51(3), 44-
48.

Gage, N. (1993). Dealing with the drop-
out problem. Phi Delta Kappan 75(4),
280-28h.

Hellison, D. R, {1995). Teaching respansi-
bility physical
Champaign, [L: Tfuman Kinetics.

Hellison, D. R, Martinek, T.]., & Cutforth,
N. J. (1996). Beyond violence preven-
tion in inner-city physical activity pro-
grams. Peace and Conflict: Journal of Peace
Psychology, 2(4), 321-337.

Howe, Q. [r. (1991). Under running laugh-
ter: Notes from a renegade classroom. New

through activily,

York: Free Press,

Martinek, T. (1996). Fostering hope in
youth: A modecl for explaining learned
helplessniess in physical activity. Quest,
49(3), 409-421.

Martinek, T., & Hellison, D. (1997). Fos-
tering resiliency in underserved youth
through physical activity. Quest, 49%(1),
34-49.

Millman, D. (1991). The secret of the peace-
Sul warrior Tiburon, CA: H. |. Kramer.

Project Effort (1997). Getting kids to iry.

for with

underserved populations (available
from the University of North Carolina

NC

Manuali goal setting

at  Greensboro, Greensboro,
27402).

Vareta, A. (1996, October 22). Teachers
share concerns. Greensboro News and

Record, p. A4,

Tom Martinek is a professor, and Dan
Mclaughlin and Tammy A Schilling are
graduate assistants, in the Department of
Exercise and Sport Science at the University
of North Carolina at Greensboro, Greens-
boro, NC 27402.

:13



